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TO NOHMA THX EPTALIAL

To nmw¢ awcBavopaote otnv gpyacia pog emnpedlel OAn

poc Tt {wn: TNV avtiAnyn tou gautol PaG, TNV OXECN MO

ILE TNV OLKOYEVELA MaC, TO TIWE EMLOPOUE OTOV KOO0
(Steger, 2010)
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THE AUTISM EMPLOYMENT CRISIS

Incidence 3 5%

11in 59 attend college

1,000,000

age
into adulthood

79% 85%

unemployment

work part-time




EPIFALIA KAl ApeA

-Ta atopa HeE oavamnpieg Blwvouv peyaAUTEPN
KOWWVLKA QTOMOVWOT), OTiyHa Kol OLKOVORLKA Bapn
o€ oUYKPLON UE Ta Atopa Xwpic avarmnnpieg (Blustein,
2008, Strauser, O'Sullivan, & Wong, 2010).

-Ta meploootepa MepLBAarAovta epyacioc mapEXouV
TO KOWWVLKO TIAQLOLO OTO OToio TO ATOHO EXEL
gukapiec va aAAnAembpa pe alloug, va akoAouBsel
POUTIVEC KoL Vo EKTEAEL epyaciec Tov €xouv vonua
Kol eukatpiec ylo avarmtuén ( Neff, 1985).

-AUTEG elval ol dpaotnplotnNTteg mou umootnpilouv
TN owpatikn kot YPuxik vyeia (Blustein, 2006,
2008).




ANOPQITINEX ANATKEX

o1 EruBiwon kot Auvapun

Kowwvikn Ataocuvdeon

02

AuTtompoodloplopog kot Eunuepla

03

Blustein (2006, 2008) & Blustein et al. (2008)



ANOPQITINEX ANATKEX

01 EmtiBlwon kat AUvapn

AlMNOANABE2

MIZOO02

EKTAKTEZ NMAPOXE2
IKANOMNOIHZH KINHTPQN
EMMEZEX ANNOAABEZ NMTPONOMIA

ANATTY=H

* ANEAI=ZH EZEAIZH
* EZQTEPIKH ANAMNTY=H

e AIABAETTOMENO FOHTPO A TO ATOMO
* AIABAETTOMENO FOHTPO A THN KOINQNIA

TOHTPO OE2H2 EPTAzIA

Blustein (2006, 2008) & Blustein et al. (2008)



ANOPQITINEX ANATKEX

02 Kowwvikn Ataocuvdeon

ENTA=H

*  MEPO2 TOY KOINQNIKOY 2YNOAOY
* ANOAOXH
* [POZANATOAIZMO2

KOINQNIKH YNO2THPI=H

* KAEIZTO KYKAO
* EYPYTEPO KYKAO

e XOMIY
*  WYXATQIIKEX APAZTHPIOTHTEZ

EAEYOEPO XPONO2

Blustein (2006, 2008) & Blustein et al. (2008)



ANOPQITINEX ANATKEX

03 Avutonpoodloplopoc kot Eunuepia

AYTOINPO2AIOPIZMO2

* AYTONOMIA

* IXETIZEZOAI

* ANTIAHWH IKANOTHTAZ
A=IEZ KAI 2TOXOI

EYHMEPIA

* IKANOTOIHZH AMNO TH ZQH
* KATAZTAZH THZ 2QMATIKHZ YTEIAZ
* KATAZTAZH THZ WYXOAIKHZ YTEIAZ

Blustein (2006, 2008) & Blustein et al. (2008)



ANOPQITINEX ANATKEX

01 EruBiwon kot Auvapun

Kowwvikn Ataocuvdeon

02

AuTtompoodloplopog kot Eunuepla

03

Blustein (2006, 2008) & Blustein et al. (2008)



MONTEAA THX ANATIHPIAL

: \ r /
g at
A AIKAIQMATON

W/

AT

'@ KOINQNIKO /







AEIKTHY GALI

" _1.014.177 dropa

’ ‘ 889.389 dtopua

24,7% ¥

14%

®’

)




32.5%
MARA A
\

Amo auto to 32.5% moocooTto
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(National Longitudinal Transition Study, 2009)



EPEYNEZ KAI APIOMOI (1)

O ] AA.O. & ATTAZXOAHZH

-YYnAdtepa noocoota avePyLag ortd ToV TUMLKO MANOUoHG
(Baldwin, Costley, & Warren, 2014; Krieger, Kinebanian, Prodinger, &
Heigl, 2012; Nord, Stancliffe, Nye-Legerman, & Hewitt, 2016; Richards,
2012; Roux et al., 2013; Scott, Falkmer, Girdler, & Falkmer, 2015;
Shattuck et al., 2011).

-85% €ivau avepyol kot 69% avtwv emBUOULV va EpyacTtolV
(National Autistic Society, 2016)

-To 35% twv veapwv evnAikwv pe A.A.@. dev epyactnkav
TOTE, OUTE A POKOAOUONOoOV KATTOLO EKMOLBEVUTLKO
TMPEOYPOLLLHLA KATAPTLONG LETA TO AUKELO

(Cidav, Marcus, & Mandell, 2012 ; Shattuck et al., 2012).
-Av Kol n anaoxoAnon ivat €vog HeTaBatikog oTOX0G yla
noAAoUG padntég pe avamnnpieg, povo 1o 58% twv evnAikwv
HE A.A.D. avédepav OTL KATEXOUV Epyacia otnV nAKia Twv
20

(Roux, Shattuck, Rast, & Anderson, 2017).




EPEYNEZ KAI APIOMOI (2)

O 2 ANAIKH EKTIAIAEY2ZHZ 'TA METABAZH

e 70% mBavotnta va unv anacxoAnbouv
eMKEPOWC KB '0AN tn dtapkera tng {wng Toug
(Roebuck, 2006)

O 3 YNOZT/NH AMAZXOAHZH

* 13% Atav og éva unootnpLl{opevo nepBailiov
arnooxoAnong

(Coyne, Rake & Rood, 2010)

EPIAZIA

* 13% twv VEwV evnAikwv pe A.A.O.
orto.oXoAouvtayv o€ Vol OAOKANPWHEVO

& 7 OLVTAYWVLOTLKO IePLBAAAOV amacx0Anong
— — (Coyne, Rake & Rood, 2010)







[ENIA A

1 ota 59 nawdia Bpiokovtal oto pacpa Tou aUTLopoU
H duayvwon A.A.@. sival Técoepelg Ewg Evte PopEG
ouxvOtepn ota ayopila (1 ota 38) ano o, TL ota Kopitola
(1 ota 152)
(Centers for Disease Control and Prevention,2018)
O aplOpog Twv atopwv pe A.A.@. sktypdtol ot Oa givat
OEKABEC EKATOUUUPLO TTAYKOOHIWG
1% maykoopou mAnBuopou sival atopa pe A.A.D.
(CDC, 2018; Malcolm-Smith, Hoogenhout, Ing, De Vries, &
Thomas, 2013; Schendel et al., 2013; Wallace et al., 2012
3,5 ekatoppvpla atopa pe A.A.@. ot HVWHEVEG
MoAuteiec.
(Autism Speaks. 2019)
Koatd tnv enopevn Sekaetio, MeEPLMOU HLOO EKATOMHUPLO
atopa pe A.A.@. Ba ptdcouv otnv evnAikiwon
(CDC, 2016)




EPEYNHTIKA AEAOMENA KATAAEIKNYOYN OTI (1):

*OI VEOI pE AUTIOPO €ixav XaunAoTepa TTO0OO0TA
amraoXoAnong  kali  META TN OeuTEPORAduUIa
EKTTAIOEUON O€ OXEON MUE TIC AAAEC OUAODEC.

‘MeTaCU TWV QUTIOTIKWV VEWV, OXedOV 10 44 %
TTapakoAoubnoe KATTOIO HeTa-OeuTEPOBABUIO
TTPOYPAPMA (ETTAYYEAUQTIKN) EKTTAIOEUCN N KOAEYIO
OUO €WG TEOOGPWY ETWV) KATA TA TTPWTA €¢I XPOVIa
LUETA TO YUMVAOCIO.

* Q0T000, WOVO TO 955% €ixe KOUIQ QUEIBOUEVN
aﬂacxo)\nor] KOTA TN OIAPKEIQ QUTWYV TWV £CI ETWV.

*To 35 % O¢ev €iXe oUTE EKTTAIOEUTIKI) CUMMPETOXN OUTE
ATTOOXO0ANCON KATA TN OIAPKEIA TWV €&l OAOKANPWYV
ETWV

(Shattuck & Narendorf, 2012)



EPEYNHTIKA AEAOMENA KATAAEIKNYOYN OTI (2):

*O1 véol evnAikeg pe AA.®. epgavidouv xapnAn autotremmoidnan
va (noouv avegapTnTa PETA TO YUPVAGCIo AOyw TTpofAnudaTwy
oTAV QTTOKTNON aT1raocXoAnong Kal oTnv OAOKANpwaon NG
METadEUTEPOPABUIOC eKTTAIdELUONG

(Gerhardt & Lainer, 2011)

*O1 eviAikeg pe AA.P. dev avauéveTal va XPNOIUOTTOINOOUV
KOIVWVIKEC OUVOECEIC WG TIOpouc vyia Tnv  avalntnon
ATTa0X0ANONG

(Baldwin, Costley, & Warren, 2014)

*O1 0pVNTIKEG EQYACIOKEG EUTTEINIEG UTTOPET Va EVIOXUCOUV QUTA
TNV aicbnon XapnAAS AUTOEKTINNONG OTOV £EPYOTIOKO XWPEO

(Heslin, Bell, & Fletcher, 2012)

‘[lapouciadouv XaunAoTePO ETTITTEDN TNG TTOIOTNTAG TNG CWNG
aTTo O,TI O TUTTIKOG TTANBUOUOG AGYWw EAAEIYPNG OPACTNPIOTATWYV
KATa TN OIAPKEIQ TG NUEPOC

(Taylor & Seltzer, 2011).



YNAPXEI XQPOXZ IN''A ATOMA ME AAOQ
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Rob Enslin
President, Global Customer
Operations, Google Cloud

July 26,2021

My passion for neurodiversity began 10 years ago, when | became involved with Els
for Autism, an organization that works with children and adults who Rave autism, as
well as their families. At the time, | had a friend who was struggling to find resources
for his son with autism. The foundation promotes acceptance and inclusion for
people on the spectrum, helping them live independently and find jobs that harness
their talents and skills. The organization's focus on autism in the workplace
resonated deeply with me, due to the rich experiences I had working with individuals
with autism over the course of my career.

Approximately two percent of the population has autism, but it's estimated this
number is actually quite low as many individuals go undiagnosed. Of those that have
been diagnosed, only 29% have had any sort of paid work in their lives. Personally, |
find this tragic, because individuals with autism can be highly-functioning and
contributing professionals in any organization. Too often, though, the interview
process can pose challenges due to unconscious bias from a hiring manager or
interviewer, for example, if the candidate doesn't look an interviewer in the eyes or
asks for additional time to complete a test. This bias often unintentionally
marginalizes great candidates and means businesses miss out on valuable talent

who can contribute and enrich the worknlace



Divérsity Best Practices LOGIN

ABOUT SEARCH RESOURCES EVENTS WORKSHOPS MEMBERSHIP EMPLOYEE RESOURCE GROUPS

Feature Stories

Here's What Some Companies are Doing to
Attract and Retain Workers with Autism

Spectrum Disorder
Updated April 2020 "

By Lisa Fraser  April 16, 2019

Autism Awareness Month is currently in full swing, starting with World Autism Awareness Day
on April 2 and continuing strong throughout the month with a range of activities at
organizations that aim to raise and increase awareness of Autism Spectrum Disorder (ASD).

But beyond the month and the special days dedicated to appreciating those with the

disorder, many on the spectrum remain unemployed or underemployed even though they
can add value and contribute essential skillsets to a company including attention to detail,
pattern recognition, information processing, and innovation, all skills essential to a business.

According to AutismSpeaks.org, nearly half of 25-year-olds with autism have never held a
paying job and more than half of young adults with autism remain unemployed and
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How to Hire Autistic Employees

Job candidates on the autism spectrum can be an incredible
addition to your team, increasing neurodiversity at your
company and filling critical skill gaps. Yet this hidden talent
pool is often overlooked or screened out by recruiters.

Hiring practices aren't always designed for people with
autism or other invisible learning_disabilities. Many of the
personality and assessment tests used for screening don't
work for autistic candidates, and the typical interview
process relies heavily on social and communication skills
over practical skills. That means that people with autism
may struggle to sell themselves because of social interaction
challenges.

The result? You may be missing out on talented hires from a broad, untapped talent pool that are ready and
capable of working, and contributing to solving real business problems with unique, logical, and straightforward
thinking. Here are some key insights when it comes to hiring autistic employees.
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Bringing Neurodiversity to the
Workplace

By Sherri Craig

A2W, a job readiness program, is a great example of how to prepare people with
autism for long-term employment success.

As the mother of a child with autism spectrum disorder (ASD), | empathize with other parents and understand their deep concern for
their sons’ and daughters’ futures. We are vigilant throughout every one of their developmental stages. Our core focus is to lay the
foundation from which they will build their lives. But we hold our breath as they transition from adolescence to adulthood, and with that,
our minds flood with questions and fears that have kept us up at night since the day of their diagnosis: What will they do when we are no
longer here? How will they find employment? What are their options? What are ours?

According to Autism Speaks, nearly half of all 25-year-olds with autism have never held a paying job, yet that work is exactly what helps
them increase independence and improve their life skills. Those that do work often have part-time jobs that frequently pay them at
poverty level or lower. It is no wonder we are concerned about their future.
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Supporting people with autism in the workplace

By making some simple adjustments in the workplace you could provide a
person with autism with the environment and support they need to excel at
their job. The type and level of support required will depend on the person’s
individual needs, but could include:

e appointing a colleague to act as a mentor to the employee with autism,
through helping them with any issues that arise and advocating on their behalf
if necessary

e bringing in help from external support organisations that offer job mentoring,
coaching, and general and specific job assistance to people with autism

e arranging general and specific autism awareness training for staff who work
with the employee(s) with autism

e using a job coach to help both you and the employee to establish a successful
employment partnership.

Managing someone with autism
Good support from a manager is the key to successful employment for both the
employee with autism and the employer, and effective communication is central

to this support. Some communication strategies for managers include:

e not making assumptions

e using direct and precise explanations

giving detailed instructions for tasks

being clear about your expectations of the employee
avoiding figurative speech or idioms

showillg respect for difference

using written as well as oral instructions

checking that you have been understood.

In addition to these communication strategies, successful management of a

person with autism can include:

e holding regular one-to-one meetings for feedback and monitoring

e making sure that the person is involved in the team

® giving one-to-one training rather than group training

e raising staff awareness of the employee with autism’s particular strengths,
difficulties and needs.

Many of these strategies are applicable to managing any team but will especially
contribute towards a successful employment experience for a person with autism

For further information on recruiting and managing people with autism, visit

www.autism.org.uk/working-with/employment



30 BEST EMPLOYERS FOR PEOPLE WITH
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CAPS
THE COMPREHENSIVE AUTISM PLANNING
SYSTEM

* To OAOKANPWUEVO CUCTNHA OYXEOLAOHOU YLa ToV auTLopO (CAPS) eival Eéva cUOTN MO TTOU
TILPEYEL CUVETIELQ OTOV TIPOYPOAUHUATIOMO avaPOPLKA LE TO XPOVO, TO TIPOCWTILKO KL TO
TEPLBAAAOV, ETUTPETIOVTAG OTA EAT) TNG EKTIALOEVTLKNG OpAdaG va cuvoualouv
ATIOTEAECOTIKEG OTPATNYLIKEG KATA TN OLAPKELA TNG NUEPAS, OTIWG/OTIOU ATTALTELTAL.




TO SIXK MINUTE BRIEF CAPS EOAPMOZETAI
ANANOTA IE MIA IYTKEKPIMENH KATALTAIH R
NMEPIBAANON THI KOINOTHTAL

* . OLtopelg eoTioomng yia to Six Minute Brief CAPS tpomomotovUvtat kat meptAapdvouv:

e AVAYKEG KOTAPTLONG 1] UTIOOTNPLENG YL TNV EPYACLA 1) VIO CUYKEKPLUEVT] OPOOTNPLOTNTA
e Juumepthapdvetal evioyuon

e KOLVWVIKEG KOl ETILKOLVWVLIOKEG AVAYKEG KOL UTIOOTHPLEN

* AloOnInplaka/Bloloyikd Bépata tpog e€€Taon

* [MeplBaAlovTiKr] TpOTIOTIOMN O 1) UTTOC TN PLEN

* AMeG uTtooTNPIEELG




Comprehensive Autism Planning System (CAPS)

6-Minute Brief
Name:
Support Network Contact: Name: Phone: Date:
Activity/Task/Job:
Training Needs or Reinforcement to Social and Sensory/Biological Environmental Suggested
Supports for Skills of Include in Communication Considerations arId Modifications and Natural Supports
this Activity/Task Activity/ Task Needs and Supports Supports Supports Used




Support Network Contact Name:

Comprehensive Autism Planning System (CAPS)
A 6-Minute Brief

Name: Jennifer Ray

Activity/Task/Job:

Medical Appointment

Carolyn Shandry Phone: (614) 876-9361 Date:r3/1/12

Training Needs or
Supports for Skills of
this Activity/Task

Reinforcement to
Include in
Activity/ Task

Social and
Communication
Needs and Supports

Sensory/Biological
Considerations and
Supports

Environmental
Modifications and
Supports Used

Suggested
Natural Supports

Explain each step
of procedure by
modeling/showing
instrument

Use social narra-
tive that has been
used to prime as a
visual guide (see
attached)

Lunch at a restau-
rant. Will occur af-
ter appointment.
Use visual sched-
ule to remind

Use iPod during
appointment/
procedures

Compare positive-
ly to sister, Don-
na’s behaviors
(Donna is her “he-
ro”). “Donna also
goes to the doc-
tor”. “You are act-
ing a lot like Don-
na”.

=  Use visual sched-
ules and social
narrative to com-
municate what
will happen (see
attached)

= Communicate di-
rectly to Jennifer

= Do not ask exten-
sive questions.

=  Write down the
important infor-
mation for support
staff to review

=  Avoid rushing

= Low lighting -

= Ask permission to =

touch

Low lighting

Place in exam
room as soon as
possible (or other
quiet area to wait)

Music is calming

Pictures/ symbols/
objects are all ex-
tremely helpful to
understand and
remember

One staff (nurse)
that greets and
stays involved
through the ap-
pointment (rather
than switching)

Modified by Chris Filler with permission from:

Henry, S. A., & Myles, B. S. (2007). Integrating best practices throughout the student’s daily schedule: The Comprehensive Autism Planning System (CAPS)
Sor individuals with Asperger Syndrome, autism and related disabilities. Shawnee Mission, KS: Autism Asperger Publishing Company.




Comprehensive Autism Planning System (CAPS)
6-Minute Brief

Name: George Lefter
Support Network Contact: Name: _Dan Teller Phone: _433-9087 Date: ___8-14-12
Activity/Task/Job: Pre and Post Work Support
Training Needs or Reinforcement to Social and Sensory/Biological Con- Environmental Suggested
Supports for Skills of Include in Communication siderations and Supports | Modifications and Natural Supports
this Activity/Task Activity/ Task Needs and Supports Supports Used

George needs to be able
to follow a morning rou-
tine to get to work on

time and in a calm mood

George also needs to be
able to use destressing
techniques or strategies
to relax after work

Add to schedule eat-
ing breakfast while
watch his favorite
morning show (8 AM
“Transportation
Highlights”)

Destressing activities
should be reinforcing
and specific to
George’s needs

Make available a visual
schedule with pictures of
each step in the AM routine

After work, a visual support
of options should be availa-
ble should he need to re-
view his options (depends
on how difficult the day has
been)

All staff should monitor the
amount of verbal language
used, especially questions
and directions

Breakfast is a must before
work! Even if George says
he does not need it, offer a
variety of options. Without
breakfast, his blood sugar
drops by mid-morning and
he has difficulty focusing
and regulating his moods

Destressisng options
should all be sensory strat-
egies. Staff to limit ques-
tions and social attempts
when he first arrives home.
George needs the option to
go to his room, shades
closed, iPod (NO ear buds)
and use weighted blanket.
He may also choose rocking
chair and weighted blanket.
At times, he may choose a
short, walk around the park
perimeter, no talking, no
social interaction.

Shades partially
closed for George’s
arrival home

Rocking chair availa-
ble

Loud house activities
such as vacuuming or
dishwasher (for some
reason this sound
bothers George)
should be completed
before he arrives

For his morning routine
and then immediately
after work, pair George
with following support
staff: Mary S., Dan T. or
Juan H. These staff
members are instinctive
ly less talkative and
seem to have a natural
calming effect. Use
Mary, Dan and Juan as
models for other staff to
better understand how
to interact (or not inter-
act) with George at the-
se stressful times of the
day.

Modified by Chris Filler with permission from:

Henry, S. A., & Myles, B. S. (2007). Integrating best practices throughout the student’s daily schedule: The Comprehensive Autism Planning System (CAPS)
Sor individuals with Asperger Syndrome, autism and related disabilities. Shawnee Mission, KS: Autism Asperger Publishing Company.



Comprehensive Autism Planning System (CAPS)

6-Minute Brief
Name: Pia
Support Network Contact: Name: Sam B Phone: __ 3 45—09{32 Date:__July26,2014
Activity/Task/Job: Garden Center - Work Experience
Training Needs or Reinforcement to Social and Sensory/Biological Environmental Suggested

Supports for Skills of Include in Communication Considerations and Modifications and Natural Supports
this Activity/Task Activity/ Task Needs and Supports Supports Supports Used
Provide written Gardening serves | Uses PECS book. | Wear hat with Uge of timer to Request that co-
steps to each gar- | ac anaturalrein- | Most used symbole | brim to shade signal bathroom | worker check-in
dening task forcement for Pia | will be in front. eyes (and maybe | and meal breaks | on Pia every 45

Use boundary
markers to identify
what to plant
where

Any written in-
structions should

Allow Pia to take
some flowers home
to agsist with
trangsitions

Obsgerve for addi-
tional areas of in-

Needs prompts to
request bathroom
and meal breaks

Will respond to in-
teractions, but will
require “wait time”

sunglasses)

Request to work
in area away
from busy road..
loud cars or
horng are diffi-
cult to tolerate

Use boundary
markersg to signal
area that she
should work with-
in

[f upset, have her

minutes. Estab-
lishes connection.

Teach to recognize
flowers from the
labels used at the
garden center.

be reviewed ahead | terest at the gar- | from co-workers water flowers- | Provide supervisor
of time den center the sounds are with brief overview
soothing how to use PECS.

Modified by Chris Filler with permission from:
Henry, S. A., & Myles, B. S. (2007). Integrating best practices throughout the student’s daily schedule: The Comprehensive Autism Planning System (CAPS)

for individuals with Asperoer Svndrome autism

and related disahilities Shawnee Mission KS: Antiem Asnercer Pubhlichinoe Comnanv




EPQTHMATA




Opapaticou To MéX\ov cou MNaigov
REAL GAME T

TEET GHATTEAVATIKON

ENAIAGEPONTON

«MdBe 11 oe evbiapépel kal i oou apéoel kai Bpeg ndg auté ouvbéetar pe Tig

enayyeAUaTikeG ENAOYEGH.

€ ‘

Mzt&Mmo&Eeg.fvépmndmmmﬁwdwm

\

«Acguéoo&mpo;;/ndmmva




: - —_—
N'vwploe Tov eauTo oou! -‘ Avagtnon...
TEZT EnayyeAuaTikou MNpoocavaToAiopou ‘ il g

TEZT ENATTEAMATIKON ENAIADODEPONTON

EpoTnon 6

Na aocoxoAouUpail pe udpaulAlkeg spyaocieg (N.xX. EyKaTaoTaon KAl €rnicKeUrn €183V UYIEIVHG, WUKTIKOV N
KAIHATIOTIKOWV HMNXAvHAaTwv).

—1. A pou ap£osl kaBoAou.
—2. Mou ap£ocsl Aiyo.
— 3. Mou ap£osl apkeTdA.

—4. Mou ap£osl napa nNnoAu.

EpoTnon 32

Na odnyw peydaila oxnpuara (n.x. poprtnyd, Aew@opsia, VTaAiKeg KAM.).

— 1. Ag pou apgoesl kaBoAou.
—2. Mou ap£osi Aiyo.
—3. Mou ap£oesl apkeTd.

—~4. Mou ap€osil ndapa noAu.

EpoTnon 41

Na avaAauBavw TNV eKTEAECN ANA®V £PYyaAci®V OTO X®PO HIAG UnNnpPEeoiag r evog opyaviopou, onwg Tnv
avanapaywyn oToTUMNI®YV, Tn HETaPopd aAAnAoypa®iag, TNV anooToArn eyypa®wyv KA.

—~1. Ag pou apéoel kaBoAou.
—2. Mou ap£osi Aiyo.
~3. Mou apé€oel apkeTa.

—4. Mou ap€osil napa noAu.



EPQTHMATA




BALIKA LTAAIA

'NQPIZQ TON EAYTO MOY (Autoyvwolia)

AIEPEYNQ MIOANES AIAAPOMES (MAnpoddpnon)

NAMBANQ ANO®AZH (Anyn Antodaonc)

YAONOIQ THN ANO®AZH MOY (Apacn, Yoot ptén)




O POAOL TQN T'ONEQN : YINOLTHPIKTIKOX

[MapOALLEVEL EVNUEPWUEVOC

<L OF EVPHAYOPON MAa pe touc epnPBouc

KaAo lNpotumo Mapexel BonBela }

EmtayyeApotio




O POAOL TOY TONEA KAOE E©OHBOY EINAI NA:

*BonBa tov £pnpo va Bpel To TTABOC TOU KAl va £EEPEUVIOEI TO EVOIAPEPOVTA TOU

*ACIOTTOIEI OETIKEC eUTTEIPIEC TTOU OXETICOVTal PE TN oTadliodpopia oTn {wn oag Kal oTn dIKr TOUG
*BonBa tov £pnpo cag va BEoel TTPOKANTIKOUG AAAG £QIKTOUG OTOXOUG OTADIOdPOMIAC
«Avayvwpilel Kal va avtaueipel Tov €pno oag yia TIC TTPOOTTABEIEC KAl TIC ETTITUXIEC TOU

« YTrooTnpilel Tov £pNPo OTIC ETTIAOYEC TTOU OXETICOVTAI JE TNV KAPIEPQ TOU KAl HECTW TWV
AaBwv ToU

*2UVOEEI TOV £QNPO PE TOUG aVOPWTTOUG Kal TOUG TTOPOUG TTOU XPEIAovTal YIa va TOUG
Bonérjoouv va AaBouv evnUEPWHPEVES ATTOPACEIC OTADIODPOMIAG

*EvBappuvel Tov €pnfio va «dokIydoel» oTadIodpoieg EBEAOVTIKA N HEOW EPYACIOKAG
EMTTEIQIOC I EUKAIPIWY TTOU «OKIAOUV» T OOUAEIQ OTO OXOAEIO ) OTNV KOIVOTATA

*Ecepeuvnioel oTadIOOPOMIEC KAl EKTTAIOEUTIKEC ETTIAOYEC HE TOV £PN 3O
*EvBappuvel Tov £@no va doKIuAoEl vEa TTPAYyUaTa

*EvnuepwVETAl YIa TIC EUKAIPIEC TTOU OXETICOVTAI JE TV KAPIEPA ATTO TIC OTTOIEC UTTOPEI VA
ETTIAECEI O €pnPOC




EKMNAIAEYTEITE XTHN YNMOXTHPIZH TOYX

T

Nwc¢ oovu paivetatl va KAVELC
OLUTO TTOU OOV OPECEL
yla enayyeApoa?

MAPATHPHZTE & MOIPAZTEITE

Moto eivol To ayannuUEVo oou
nadnua;

YTapyxeL KATL Tov okEdTeoOLL
val KAVELS oA A Stotalelc va
TO MELG?

APAXTHPIOTH
TEZ [1OY

TOY/TH2 MOIPASTEITE Tl
APEZOYN >AZ APEZEI NA
KANETE STH AIKH
SAZ EPFASIA



EKMNAIAEYTEITE XTHN YNMOXTHPIZH TOYX

YNOZTHPIZTE TOY2 2E KAOE BHMA KATA TO ZXEAIAZMO THZ 2TAAIOAPOMIAZ TOY2

IXOAEIO \_E /’
YK
EKMAIAEYZH

KATAPTIZH




AAAEL AEZIOTHTEX & MAPAMETPOI

’ ANATNQ2TIKEZ AEZIOTHTEZ, TPAOH, MAOHMATIKA
. AEZIOTHTEZ TNQ2TIKEZ & EMIAYZH MPOBAHMATO2

‘ 2YMNAHPQZH EFMMPADQN KAI XPHZH TOYZ

‘ [MPOMOPIKH EMIK=OINQNIA

‘ EPTAZIA ME AAAA ATOMA

. WHOIAKEZ AEZIOTHTEZ (XPHZH T.M.E.)

’ 2YNEXHZ MAOH2H & ETTIKAIPOIMOIHZH I'NQ2EQN

OIKONOMIKA AYTONOMH AYTONOMH AIAXEIPISH
OEMATON YTEIAS

XPHMATOAOTHZH AIABIQSH METAKINHZH & ASDAAEIAS



O APOMOZ O AITOTEPO TAZIAEMENOZ (;)

EPTAXIA




[MPOTEINETAI ZYNEPI'EIA OAQN

2YMBOYAOZ
2TAAIOAPOMIA>

E®PHBOZ/H ME
AA D

FONEIX

EMATTEAMATIEZ &
_EPTOAOTE>.

PPONTIZTEZ

EKMAIAEYTIKOI




MPOTALEIX TTA ENAYNAMQLIH KOINQNIKQN AEZIOTHTQN

*EvioxUOTE TNV ETTIKOIVWVIO

*2 UVOIAMOPPWOTE EVA OTTTIKOTTOINMEVO OOUNMUEVO TTPOYPAUUA
*BeATILWOTE OECIOTNTEC AUTO-PPOVTIOAC

*AI0ACTE OTO TTAIdI OAG TTWG Va {NTNOEI £va DIAAEINUA
*EpyaoTEiTE O€ OIKIOKEC MIKPODOUAEIEC

« ECaoknOcite OTIC OECIOTNTEC DIAXEIPIONG TWV XPNMATWY

* AIDAETE TIC OECIOTNTEC AOPAAEIOG OTNV KOIVOTNTA

*ANUIOUPYNOTE EUKAIPIEC VIO EUTTAOKN O€ dlaxeipion EAEUBEPOU XpOVoU Kal
avayuxng
*AIDACTE AUTO-PPOVTIOO KATA TNV £pnpeia

*EpyaoTteite oTnv Tpoaywyn ETTayyeAuaTiKwy AECIOTATWY



TO TAZIAI THL LTAAIOAPOMIAL KAI Ol ATOLKEYEL




ENAIAOEPONTA
KAIZEI2
A2XOAIE2

IKANOTHTE2
EMIKOINQNIA
METAKINH2H

2HMEIA
MH
AYNATA



TI ANAMENETAI MNA KAGOE TYNIKO MA%H A

O PONOZ TQN
EIAIKQN

School counselors encourage the following mindsets for all students.

CATEGORY 1: MINDSET STANDARDS

ENAITEAMATIQN

B s P09

Belief in development of whole self, including a healthy balance of mental, social/emotional and physical well-being

Self-confidence in ability to succeed
Sense of belonging in the school environment

Understanding that postsecondary education and life-long learning are necessary for long-term career success

Belief in using abilities to their fullest to achieve high-quality results and outcomes

Positive attitude toward work and learning

Py A

CATEGORY 2: BEHAVIOR STANDARDS

A

Students will demonstrate the following standards through classroom lessons, activities and/or individual/small-group counseling.

activities

to adapt to changing situations and responsibilities

Learning Strategies Self-Management Skills Social Skills
1. Demonstrate critical-thinking skills to make 1. Demonstrate ability to assume responsibility 1. Use effective oral and written communication skills
informed decisions and listening skills
2. Demonstrate creativity 2. Demonstrate self-discipline and self-control 2. Create positive and supportive relationships with
other students
3. Use time-management, organizational and 3. Demonstrate ability to work independently 3. Create relationships with adults that support success
study skills
4. Apply self-motivation and self-direction to 4. Demonstrate ability to delay immediate gratification 4. Demonstrate empathy
learning for long-term rewards
5. Apply media and technology skills 5. Demonstrate perseverance to achieve long- and 5. Demonstrate ethical decision making and social
short-term goals responsibility
6. Set high standards of quality 6. Demonstrate ability to overcome barriers to learning 6. Use effective collaboration and cooperation skills
7. Identify long- and short-term academic, 7. Demonstrate effective coping skills when faced with . Use leadership and teamwork skills to work
career and social/emotional goals a problem effectively in diverse teams
8. Actively engage in challenging course work 8. Demonstrate the ability to balance school, home, and 8. Demonstrate advocacy skills and ability to assert self,
community activities when necessary
9. Gather evidence and consider multiple 9. Demonstrate personal safety skills 9. Demonstrate social maturity and behaviors
perspectives to make informed decisions appropriate to the situation and environment
10. Participate in enrichment and extracurricular | 10. Demonstrate ability to manage transitions and ability




NMPOTAXH

*EKMAIAEYZH MNMPOZQIMIKOY
2YNEPIAZIA ME TTPOZQIMIKO 2TA EZATOMIKEYMENA INMPOIrPAMMATA
*EKMAIAEY2H TONEQN

*A=IONOI'HZH MAOHTH/PIAZ (EPTAAEIA ENAIAOEPONTQN,
EMNAITEAMATIKHZ QPIMOTHTAZ/ AHWYHZ ATTO®AZH, A=ION K.A.)

*YINO2THPI=H THXZ EMNATTEAMATIKHZ ANATTY=HZ MAOGHTH/PIAZ
(EZATOMIKEYMENEZ OPTANQMENEZ & 2TOXEYMENEZ2Z 2YNEAPIEZ)

2YNEPIAZIA ME 'ONEIZ, NMPO2ZQIMIKO KAl MAGHTH/PIA KATA TH
2YNAIAMOP®Q2H TOY EZATOMIKEYMNENOY TNMPOIPAMMATOX
METABA2HX

[TAPAI' QI'H YAIKOY



-3

F.I.T for Success
on the Job!

Creating Successful Employment for
Individuals with Autism Spectrum Disorder

000000

Lifespan Transitions Center

When preparing to employ or when working with an
employee with autism spectrum disorder, always consider

SVl eel g a1 K8 (<18 | the FIT. (ive Important Targets)
for Success on the Job

Addressing these five critical areas will improve the
likelihood of a good overall job match.

The F.L.T. begins by reviewing the five areas of the “SCARS"

S: Sensory
C: Communication

A: Activity or Task

R: Routine and Predictability

S: Social

SCARS are target areas that offer an opportunity to improve employee
productivity and workplace success! While the analogy of the SCARS may
seem a bit corny, it can help the employer and coworkers quickly remember
areas of the employment environment that could be confusing for the
employee with autism spectrum disorder (ASD).




> IIOT KAAOTMAXZTE NA
[IPIZXTOTME

01 2YZTHMIKA EMITOAIA

EAAEIWH ZYNTONIZMOY, ANNOTEAEZMATIKOTHTA,

MOIOTHTA KAI AIAGEZIMOTHTA NMPOTPAMMATQN
MAPEMBAZHZ, MPOXBAXH XTHN MAHPO®OPIA &
AIAXEIPIZH THZ, EPTAZIAKO MEPIBAAAON

)2 ATOMIKA EMIGAIA

ATANEO20IKE2 AE=| @I I E2
2 /r SPOY2ZEI2, AlpX©2, EMNAOCKH:
OIKORENEIA2

03 NMPOIrPAMMATA
—_— NMAPEMBAZHZ

MAPAAOZXIAKA NMPOIrPAMMATA
NEA YINOXXOMENA NMPOIrPAMMATA NMAPEMBAXHX

AIAAIKAZ
ANAZHTHH EPTARIAS KINHTRATA
EPTASIA) EPTAZIAKH EMITEIPIA;
EOEAONTIEMO, ANAITOYMENAENINEAA
(HORTHPI=H



LYMBOYAQOI ZTAAIOAPOMIAL

Z0uBouloL ctadlodpopiog mou dev eival eEoLKELWHEVOL ME
atopa pe A.A.M. pmopolV va KAVOUV TNV MPOCOPHOYN
TOU QTOMOU OTNV EPYOCILOL ONMOVILKA XELPOTEPN Yyla TO
Atopo Kot va 0dnyn0Oei o anwAela tngG epyaciog

(Emmett, 2009)
Ot moapadoolokeég aflohoynoslc  JUuEM  epdavidovral
TMPOPBANUATIKEG yia To atopa pe A.AD. Kal oplopévol
enayyeApatiec ta cupPoulelouV e PN OPBEC TIPAKTLKEC.
Napadewypa: 90% amooclpOnke amod T umnpecieg XUEN
PV  oAokAnpwoel tnv afloAoynon. OL Aiyot Tmou
oAokANpwoav tnv emayyeApatikn afloAoynon sixov vPnAo
TTOOOOTO TomoBEtnong Boswv epyaciag, mBavwe emneldn
Aettoupyovoav vPnAotepa (Standifer, 2009)
To 2002, pwo opada ocupBoUAwv otadiodpopiog Ko
edikwv otn A.A.@D. oto ZKAyo €€ETOOE TIC EMAOYEC
EMAYYEALATIKAG afLOAOYNONG KOl E£KAVE TIPOTAOCELS YLOL
OUYKEKPLUEVO MEOO KOl TUPOOEYYLOELG (Emmett, 2004)




LYMBOYAOI XTAAIOAPOMIAL




ZHMANTIKOI [TAPATONTEX




LHMANTIKOI TTAPATONTEX







LHMANTIKOI MTAPATONTEX

-







rtadia IxediaocuouL Kail YAomoinong Mpoy/Toc MetaBaong

‘Ynootr']ptﬁn

‘Y)\ono(n on

Mpostolpoacia



Schlossberg’s 4S

oae Ve o)

) %

e Self e Situation e Strategies e Support
 Eautdg  Kardotaon * XTPATNYIKEG *  YTooTApIEn

(Goodman, Schlossberg, & Anderson, 2006)



EoTialovTac o€ €PEUVEC

Mpwiun TTapéupaocn
o0nyel og eUKOAEC Kall EMITUXNUEVEG UETOPACELG

(Huff, Michels, Philips & Hartman, 2008)
(Corsello, 2005)

2nUavTikoi AAAoI

Ekmatdeutikot kat MNovelcg
(Dahl & Arici, 2008)

NMpokAnon

uroP v Ta evélapEpovta eVOg LadnTr Ko Thv
avaykn aAAayng
(Friedman, Warfield & Parish, 2013)

2TPATNYIKEG

EUudaon OTLC OTITIKEG SEELOTNTEC OTNV OMLALA KOl
OTLG oUVEXELC aAANAemdpaoeLg pe AAAOUG,
QTOKTOUV TIEPLOCOTEPN AUTOTENOIOBNON oTNV
optAla Toug Kot yivovtal mio Betikot

(MacDuff Krantz & McClannahan 2001 )




LXEAIAIMOLX METABALIHL KAI ATTOTEAEIMATA

* O oxeblaopog ywo tn petaPaocn pmopel va €xel Betko
OVTLKTUTIO OTa AmoTeEAEoATA HUETA TO oXoAeio (Test et al.,
2009)

* OL OLKOYEVELEC TIOU  OCUMMETEXOUV  E€VEPYA  OTOV
TIPOYPOUUOTIONO peTaBaong avadeEpouv HeYAAUTEPN
Lkovoroilnon HE Ta amoTteAEopAT TNC HETABaonG yla T
nadd toug (Cooney, 2002; Neece, et al., 2009).

* OL BEATIOTEC TIPOKTLKEC OTO OXESLAOUO TNG METAPaong
TOVI{OUV TN CUMUETOXN TWV HOONTWV KAl TNG OLKOYEVELAC,
TNV QVATTUEN €vOoC e€atoplkeupevou oxedlou petafaonc
Tov €oTLalel otnv avamntuén Se€loTATwy Twv LadnTwv mou
ouvOEovTal PE TA ETOUUNTA amoTteAEopata TNS (WNG Ko
TOV OUVTOVIOMO HE Ta «ypadelat UTINPECLWV» EVNALKWY
(Alwell & Cobb, 2006; Test, Aspel, & Everson, 2006).




LIXEAIAIMOL INA TH METABALH

|

ElvalL onUOVTIIKO VoL KOTOVON|COUME TOL XOPOLKTNPLOTLKA
TOU oXebLaopol TG MeTABaonc (m.x. CUHMETOXN TWV
pHoBntwy, EVEPYOL CUUUETEXOVTEC OTOV TIPOYPOUMATIONO
NG METABAONC, XAPAKTNPLOTIKA KOl KATAAANAOTNTO TWV
HETAPBATIKWY OTOXWV, OVAYKEC Kol €MadeEC uTnpeoiog
HETA TO OYOoAelo) ywa TOUG MHOONTEC HE avamnplia,
WOLaitepa yia HaOntéC ME VONTIKEC OVETIAPKELEC KOl
OUTIOMO mou aywvilovtat ME TNV enitevén NG
ONMAOXOANONG KoL T CUMMETOXA TNG KOWOTNTOG OThV
gevnAkiwon

(Billstedt, et al., 2005; Wehmeyer & Palmer, 2003).



AlapopoT1roinon avaykwyv amo aAAa ApsA

ol

JUMMUETOX OTOV TMPOYPOUMHATIOMO TNG MetaBaong: Eixav
onuavtika  vPnAotepa  emimeda PN OCUMMETOXAC N
TIEPLOPLOUEVNG CUUMUETOXNG O oUYKPLON UE HAONTEC e AAAEC
avamnpiec kKot oL paONTEC ME QAUTIOUO €lxav TIC ALyOTEPEC
TOavVOTNTEC VoL TAPAKOAOUOOOUV TIC CUVAVTHOELG TOUC.
Evepyd¢ ouppetoxn: OL poBNTEC HE QUTIOMO ATav TOAU
Alyotepo miBavo va XapaKTnpLoToUV WC EVEPYOL CUUUETEXOVTEC
amd Toug Madntéc pe Swavontikny oavamnpio kot AAAEC
avarnplec.
Zuvnyopia: OL paONTEC HPE OQUTIOHO Elxav TEPLOCOTEPEG
TBAVOTNTEC val £XOUV EVOV CUVAYOPO TIAPOVTOL 0T CUVAVTNON
TOUG ATtO TOUC LaONTEC pe AAAEC avarnpleg.
Awadopetikn urtootApeén: OL LaONTEC LE VONTLKEC AVETIAPKELEC
KOl QUTLOMO ATV Tilo TiBovO amo Toug HoBNTEC pE AAAEC
avannpiec va eiyav enadeéC HE OTOXO TNV EMOAYYEAUATIKA
QTOKATAOTACN, EWMAOKN TNG uUmootnpllOpevng Tapoxng
QATALOXOANONC, UTINPECLEC KOWVWVLKNC UTtnpeoiag, tn Ololknon
KOWWVIKAC  aodpdAiong, unnpeoie¢  PuxikAc  vyelag,
TMPOOTATEVUUEVOL  EPYOOTAPLA,  ETIOTITEUOUEVEC  UTINPEOCLEC
UTTOOTAPLENG KATOLKLWY KOl EVAALKEC TIPOYPALLATO NUEPOLC.
(Shogren and Plotner, 2012)



AuoKoALeC OTLG
oANayEC

AuOKOALEC
otn ¢avrooia
KoL 0TV
gveliia otn

oKEYN

TeAetoupyleg
Kol Poutiveg

Eppovég

‘Evtova
evéladépovta
KOl aVNOUXLEC




EMINAEKOMENOI XTO EZATO

METABALIHX

EKMAIAEYTIKOI
TYMNIKOY
2XOAEIOY

2YMBOYAOZ
STAAIOAPOMIAZ

AANA ATOMA H
EIAIKOI NOY
INQPIZOYN

KAANATO
ATOMO

MIKEYMEN

ATOMO ME
AAO.

ATOMO Noy
MTOPEI NA
EPMHNEYZEI TA
ANOTEAEZMATA
THZ
AZIONOTHZHZ

O IXEAIO

EKNPOzQMNOZ
ZXOAIKOY
SYTTHMATOZ

EKMAIAEYTIKOI
EIAIKHZ ATQrHZ
& EKMAIAEYZHZ

EKNPOzQMNOZ
TOY OOPEA NOY

YAOMOIEI TH
METABAZH




EZATOMIKEYMENO

QOPEIZ
YMNHPEZIE2

o IKANOTHTE2
e ANAIKE2
*2 TAAIA

o KEAA2Y
* YIIOAOXH2
*2YNEPTATE2



METABAXIH=>EPTAXIA: EPQTHMATA

oTI gival n TTPOETOINACIA YIa Epyadia/aTraoxoAnon;

ol1aTi va TIPOETOINACOUNE TOUG/IC VEOUG/EC ME AAD. via Tnv
epyaoio/atracXoAnon;

oXpeldlovtal Aol o1 véol/eg pe A.A.P. TTpogToIacia yia atTacXoAnon);
ol16T1e TTPETTEI VA apXiow va TTPOETOINACW TOUG HaBnTéC Pou;

olloia gival Ta Bacika oToIXEia TNG TTPOETOINACIAG;

olol10¢ €ival 0 €10IKOG/apuOdIOG YIa AUTAV TNV TTPOETOINACIA;

olMw¢ utopw va 1TPoodiopicw TouG KATAAANAOUG OTOXOUC OTAdIOdPOMIOC
ZG,IA oc(graoxé)\r]ong META TN deuTEPOPABUIO Epyaria PeE TOUG NABNTEC POU ME

olari gival aTTapaiTNTES Ol EPYACIAKES EUTTEIPIEG;

oYTTAPXOUV OUYKEKPIUEVEG 0T0(6|06pop|£g N B€0¢IC epyaaiag TToU €ival KAAEC
yia veoug f evAAIkeg ye AA. Q. ;

oTi €idoug OegI6TNTEG TIPETTEl VA DIDAEW OTOUG pabnTtég pou pe A.A.®P. Tou
OoXeTiCOVTal YE TNV EPYATIaq;

olMwg pmopw va d1dagw aToug PabnTég pou pe AA.D. e TIG ATTOPAITNTES
0e€I0TNTEC TTOU OXETICOVTAIl JE TNV EPYATiq;

oTI uttooTApICn Xpelalovtal o1 véol Kal ol evAikee pe A A.D. oTOo XWPO
gpyaaoiag;




ENAEIKTIKOI TOMEIX 2:TAAIOAPOMIAL

Epyaoieg mov oxetifovral pe {wa - Eknodeutic oKUAWV K.AT.
MPOoypaMHATIONOG KOl AOYLOLKO UTTOAOYLOTWYV

Emwotipovaog

Texvikoc Epyaotnpiov R Epeuvntig

Anpoocloypadia

KataoKeVEG 0T YPOLUUNG CUVOLPHOAOYNONG




[MPOTEINETAI ZYNEPI'EIA OAQN

KOIN/KOI ETAIPOI ﬁ
[

ATOMA ME A.A.®.

YTAIO-YTTOYPI'EIO

E:

EOMMEI

EPICA>IAS
\&
POPEIZ —OPITANQZEIZ K.A. a
/’




"Eav exeic T e&iotnTa, TV UNoaTAPIEN Kal TV EMBUpIG,
TOTE AUTO NOU EXEIC 0TO PUCAO GOU PNOpEl va npaypaTonoinBel”

B>
T

ent & Hackett, 1987)
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